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Tno Lnucrprobmilon and Applicatlon of a Prorram of Teacher Education UtlliZan Hodels., }
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The Wow College onerlmontal T achor qucabion’PrOgﬁam WRS developed
_ to provzde a fLeld-centﬂred experience for a grovp of underg"aduatc iie
terestod Jn purs Uan careers in elementary cducat:on. ~The Tcacher-Innova-
etor.Program’at Teacheru Coll-ge, Columbld Unlve"qlty pro v:ded ihe maJor
sourcn of theoretical 1dcxg and concrete mgbhr als for The program. The
5 opOCIflu educational ph;looophle,, personal and profo 51onal baCkLTOLudu
‘of the program's developers. all contributed‘to the form and-substance of | ’:  .1{‘
:,the pfegram. | |
'The direction and-structureeﬁhat tﬁeaprogramveventualiy tdék defivedv ejfﬁ_73i3e

from our bellef that a teacher educatlon program should prov1ac experlenco

wherebj tralneeﬂ'-v

1‘i Acqulre xnov]edge of the major content areas that

'conprlse thc elementary school currlculum.

o 2»_ Acqulre Pno:ledge of the maJOr theorles of chlld

development and chllc behav1or.

3e Acquwre lnouledge of the phllo oﬁhlo f‘ounda’d,lons‘of
“educaolon.

L 'Acquire‘khowledge of Cﬁrricuium‘plenningbandkdeveiopuf;
ment. | |

Se Develop slcill in interactlng sens 1tlve1y and flexi bly
with iearner< and with peers

6. Develop skill in organizing the social. strueture of
the cl ssreom.‘ | | » v

7. Develop skill in‘analyiimg the’verbel behavior of
teachers and learners. |

8.‘.Develop greater insights into their own and others

S emot;onal and proioeujonal growth and deVLlopment.
¢ ,
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Towards_thnsn £oals the conponenls of our propran were developed,
Additionally, beeause wo belicve that our society and its educational
institutions rawl be responsive to change and must assume eaderchip
in areas of dnnovilion, we intended than tne New Callere Teauchor Eduw
cavion Peopiram would encourase the develepnent in trainces of an ine

auiringe, innoveuive, indepondent spivite
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RACKGROUND

Durlng the academnc year 1071-19?2 a new teacher educ atlon provram
was deulgned (to be 1mﬂlemented in '{a—'73) for'-a pllOT group of U uLUOCntS
enrolled in hoisbra Un:vcr51ty'° cxperlmcntal colchL w1uh1n the Jarwer“
un1ver01by, Neh Collcge.‘ In ordcr:toﬁunder tand 1hc DPOhrdm and JL& pOultJOH
in Lhe total New College - oxperlcnre, we Wl]l brlefly emanane thc non—trdultlondh
structure and currlculum of New Colleve..“ | |
A ba 10 premlse underlylng New College is that WSLuants learn be L whcn &  “

. : "1 . R
pursulng goals which they percelvc ag relevaht. : It is for thls reauon thau jf

 suudents, in: congunctnon wth a chulby adv1uor, conutruct 1nd1v1dual pro-€?;
'grams. They nay expTOre avy one of four ereau of concenuratnon. Lhe Hmen-
.1t1es, the o001al 501enc =Py the Naturel SCJenceo or the leeral Arto anc;

draws upon comblnatlovs oi the abovc, There is & distinct 1ack~of emphasisf:n 
© on mandated coursess In iact, tbere are; onJV LArec unlts of an 1nt¢rdla01n

pllnary nature Peqvl”“u 1r the. Freshman Year, anﬂ one anal Unlt Lako in

thc Senlor Year which provides for perjongl ass ‘ sment of,&Cédemicfgrowthi]

1overAthe college years. (A unit is defined~as a COmpleﬁed séf of learning

‘experiences, thereby allowing for variationé in'pace.) ~Tﬁe remaining
"tweniy~51x unLts are individually selected and may 1ncluds cours és‘iﬁ CON
‘ventional classroom upftlh“u; individualIOr small‘group.study, ﬁutorials;

peer teaching, work-study, and nxmeroﬁ. other poualbilitiesu’»Afprcmiﬁmvié

vplaccd on indepcndenccﬁ choice and student resporsibility for the direction

-and form of h:s college experiences,

O
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another distipgishing charosciericide £, e Cellege is Lhie oplicnat
Encovnter Year, For onets Mucounter, a siudent deriyns a pergona nrojact
(2=5 vrits, subicet Lo advicorts approval) which nay take hiw away from

University ~osnase  Trinel, cocial vork, an arpreaticeship ia o 's
fetve: proleacio Librory reccarch, foccimm study, feace Corpo wyre
servics, cice, wro amens the many oplions that have boen cxplored ag line
COUntar eXpOerientcs,

Tt was in ccenjunction with the Dncounter Year thol we of lofrsirals
Deparument of | cubary Blucation wvare called upoun to devise a progréau
for iow Collesn siudents intcreosted in pursuine careors in teachinge

The procraw 1= developsd is an intorpretatzon, modification and
application of tne Teacher Tunovator Program developed by Bruce Joyee and
Golupbhia Miversitys The bacie scope
end cequence of the entire nrojram is portrayed in Diagram 1. Towever,

we will presently address onrselves to the mairn body of the program, “he

ClLTCAL Tlwld) WXPLRT=nnESs 32 weeks

A basic asswpiion underlying our procram is that in teacher training

ve 4

we camol educate within the collere alene, for theory and praclice munt
be clecely rclated in dime and place, Sltudents rmgt be in the fiela en-
counterins tne "rool voerld" threushout their traininge Reference to cur
Scope aud Sequonce chart (Diacram T) dnciieates Low uc translatée this

oL

asmenntdon 1ato proctice.
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ring the first 5 wmonths of the Encounter. Year the Now Collers siudents
(hereatter referred to as Interns) were placed twe por classroon in elementory
schocls in 2 white, midile clacs, cuburnan cetting. They gpent o
week in these elirdcal placements, and were on campus once day a week for
gessions in wihdch thce various compenents of the program werc developad -
lodels ol Teachiry, Human 22lations, otce

For the gecond half of the Encounter Year, one of three possiblza clinical
placemonts was mitually decided upon by each Intern and his fdvicor,
based on aszescments from the first plactment, and professional interest.

Thrze Interns ware piaced in a small privale suburban school with a laree
proportion of youn:sters with social and/ov emotional problems, Five others
were placed in a pulitic school in a low socilo-coonomic arca in Neir rork Jity,
and ancther group of five was placed in a puhlie scheol in an inteerated,

low income area ir a suburb of Lons Island, New York. Interus spent three
full days a weck in their clinical plucemérts!, and two days on the. Hofstra
campus for participation and instruction in varisus componantz of the program.

Tre cocvorating teachers invelved in all plasemencs were orlonted to whe New
Collere Zxperimental Teacher Education Frogpram - ius ra ationale, objectives,
cuwrricalun and proceduras = and whensver porsible'bhcy were nprovided with
copies of cur protoc 1 20 traiuing materials so that Lhey could va‘erstand
the neads of their Tnieims in terms of tims, grovpr of children, am foments,
etc.

Thronshout the onlice yonor, nbaran oo rosedr o ine ! the Fleld
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by Llhe professers vho developed the propram and who provided the onecampug
instructions DEach of the three professors was direclly responsible for
four to five Inizrus (S.pervisors changed at mide-yzar), whom she superviscd
*ecl Iy on an ir®fcreal basis. Additionally, esach supervicor wnis required to
formally observe her Interns on eight occasions., Freoquent evaluative meot-
ings with public school personnel were scheduled ws well.

At the nidterm, end at the closez of each semesier, indopondent ratings

of the Interns were obteined from their cooperatiug teachers, their supcre

visors, and the Interns themselvess .

COMPONENTS CF THE PROGRAM

lodels of Teucthg

A Models of Teaching componendt was included in ouwlr program based on

=)

Jdovecets contention that ¥ine basic methodologles of education are theoreti~
2
cal specifications of learning envirouments.?  Based on this premisze, our
&} N 3
program was "otructured tc explore a wvarieby of lcarning enviromments,
their ileorelizal bases, and to develop the clinival reporiolre uecessary
2 < s
3
to carry them out." The asswaption here is that children have different
learning styles and characueristics, and a teashor needs a range of teach-
ing strategics to deal witii them effcectivelys

Furthermore, we conceptualized ihic role of icacher as one of iancvaturs
This view of teacher derives from Joycels conceptnalization of teacher as
innovagor, institation builder and scholar.

It was expected that the New Collore piropranm would | rovide Jaw-ras
with the theorctical and clinical experiise to analyze, moiily, and devoelon
original teachin: siratesics and learning envirouments, nsiag the tasic
models as a departure peint. Therefore, the models component bocame the

mzjor vehicle for helpivny Inlorns assume the innovator rolze



E

-5 -

Farlier, we staled our belief that theory and practice must o hand in
rands Ve belicve, as does Joyce, that the lwo must bo "linked in.thc instruc=
tional gysiers in such a way that Lhe students apply the wodel very cloce in
time to the point vhere they bepin to study it.® Tnereiore the tiirty=two
weck clinical field experience wig essential to successful implerentation of
the Models of Teachiny component., (This field-ceontered experience also wus
relevant to other components of our program, as will emerge when they are
considered in other parts of this paper.)

The models cnosen for study rcpresént 3 of the four basic familics de-
fined by Joyce and Weil, .ach family embodies a different orientation toward
man and his universe. Social Interaction Sources provided the Group Investi-
gation iodel; TInformation frocessing Sources provided the Bruner and Tapa
Fodels; Persounal Sources providzd Synectics and Rele Playinge. The reader is

referred to Joyce and Weil's }iodels of Teaching fer development of the models

and detailed specificationse
In terms of protocol and training materials, programmed modules developed

at Teachers College were used, as well as Joyce, Weil and Wald's Three Teaching

Straterics for the Social Stuties (Chicapo: Science Research Associabes, 1972).

In addition to thess, filmstripwcassette exenplars were presented, rcadings
and discussion sessions expioring the theory of the models werce ntilized, and

<

peer and micro=teaching sessions were provided - some boing video-dapeds  Tne
sirnificance of medin in the instructional stacres we believed waz cruciale

Tris was basad on the polion tiiat "Counceptual dewelopuent ecan ocour co if Lhe

.

8]
l-aprner alpeady has an adcquate body of percepiual inputse." | We belicved

O
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filmstripg, video-tape fcedback and demonstration lessons would rrovide a
substantial source of perceptual inputs and consequenbtly utilized these formatse

In order to assess Interns' levels of competencehin actualizing tie wodels,
audio tape recordings of the Interns interacting with learners in the elemen-
tary school classroom were obtainede

These tapes, as well as live observations of Interns implenenting the
models, were discussed and evaluated in individual conferences with supervisores,
and in seminars as well.

The Models Corponent and the Curriculwn Content Component of our program
were plannzd in a linking fashlone Concept Formation liodels (Bruner and Taba)
were tau-it in conjunction with classroom instruction in Social Studies, Math
and Scien .-, Group Investipation and Role Playing wecr2 taught in conjunction
with clagszroonm instruction in Social Studiese. Synectics was twught in con-
Junction with Lanpuage Artse Ve had intended to present the Behavior‘Modifica-
tion model in conjunction with instruction in Science and Hathe Unfortunately,
time precluded presentation of that model,

We believed ihat each model chosed would have particalarly wide and
meaningful application to the discipline it was paired with, although students
were encouraged Lo translate eacn model into many different subject areas,
thereby demonstrating their grasp of the models! versatility, and their own
ability to match models with suitable individuals and objectives., ve believed
this to be essential, if education was to assume the "pluralislic!" siructure

Joyce advocates. It is Lis beliel that "Children und adulus alike shovld

RIC
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have a tcafeteria of alteraatives' wnich stimulate their growth, and nurture
both their unique potential and ihelr capaciiy 1o make common causc in the
7
rejuvenation of our troubled socicty." The llodels of Teaching Component we

believed to be a suitable curriculwa vehicle for developing a pluralistic

structure for cducatione

Curriculum Content Component

The first content component introduced was languare Arts,. fThis area
was chosen as a point of departure because we view Language Arts as the
structural foundation upon which the entire clementary school curriculum is
built. Varied aoproaches to facilitating Creative Writing, teaching spelline,
maglish gramrar, the arts of sneaking and lisiening were explored. Peer
teaching, followed by independent and supervised micro=tecaching took place.

Current research and varied practices in the teachinz of Reading were
investigated by our Interns (i.t.a., Words in Color, Alpha One, Language
Experience Approach, S.H.A., Sullivan, Literature-based lndividualized Read-
ing, etc.)e liini=Course #18 developed by the Far West Lavoratories for rfd-
ucational lesearch and Development (1971) was utilized as the major instiruce
tional system for learning the skills of decodinge

e mini-course module utilized the following format: Interms viewed
video=taped demonstration lessons, aduinistered diagnosiic tests to learners
st vecnaeey and Dt alereet o D7 e dn bronde e e ot e
in Lheir elinical placonento, Qooorvnlicns co cvalnnsions o Tifoer o

micro=tezching were conducted by supervisors and peerse.

RIC
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An independent system for learning Reading Comprehension skills was
developed and introduced by our Reading and -Eanguage Arts specialist.

Instruction in Social Studies was provided by our.Secial Studies spec-
ialist, The content for this component drew upon the Social Science disci-
plinmes. The instructor's emphasis parallels the thinking of Popkecwitz apd
Bruner who perceive the importance of having children "learn to bring their
resources to bear on problems that matter to them, have experiences that
allow them to deal with ambiguity, complexity, and the diversity of human
existence, and act within a community that has its 'own sense of compassion
and responsibility for its membersi®s The methods of inquiry of the social
sciences can provide the means for dealing with these issues of human exist-
ence, As Popkewitz indicates, children can focus "the different questions
and modes of interpretations on the activities of their daily existence, for
examplé by looking at the happenings of their class, peer group, or schoole.
‘or a.tfention may be given to groups in their community, agencies, *ndustries,
unions, or associations."

Interns were familiarized with the theory, and then investigated exist-
ing Social Studies materialse In keeping with the belief that theory and
practice should go hand in hand, Interns were required to develop and teach
a social studies mini-unit and depth unit embodying this theorye.

Stemming from the concept of Teacl.er as Innovator, inie.iis nad to rorm=
ulate objectives, procedures and evaluation techniques a:.:opriate to laeir
units, Suitable materials had to be designed, consiruci.z und selectes to
aid the Interns in implementing their units, Among the pocsibilitiern eve
plored by the Interns were the development of Social Studies games, simula-

tions, plays, data banks, filmstrips and movies.
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» Insiruction in “athematics and Science were done by our Math and
Science Specialist. The thcoretical implications of the works of Piaget,
Brurn :r, Dienes, Gagné; and others were explored, and laboratory workshops
were hela providing for intleraction wilh a variely of convemporary mater=
ials and programs in Mathematics and Scienceze Euphasis was placzd on
havinz the Intern personally cxperience activity, problemesolvinz apnroaches
to learninge Original individual and group projocts within the areas of
Hathematics and Science were outgrowths of +..ese workshops. These formed
the bases of exporisnces that were actualized by the Interns in their
clinical placementse As in the Social Studies area, studentis had to de~
velop and exerute deoth units for their ciildren in the schools = replete
with rationale, objeclives, procedures, original and commercial materials
and evaluative technigues.

Furthernore, Intarns identified through testing as being deficient
in mastery of content in lathematics were required to reach an acceptable
lcvel of proficiency as measured by post=testing. Toward this end, options
included film series, auditing of content coursesz, programmed modules, and
individual ‘utorial sessionse

During April of the clinical placement, the Creative and Performing
Aris were explored. Professional resource peosle from a variely of set=
“ings were inviteda o develop twengy=-iive nhours of workshop expericicwo

in Dramatics, i i, v and covernent,

ERIC

Aruitoxt provided by Eic:
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Huaan Relations Comnonent

Throughout the entire thirty-tiwo week sequence, weekly sessions uere
to be held durinz wvhich Int2rns would explore the dyrnamics of inbterperson=-
al behavior. It was hopcd that through techniques of role playin;, self=
awareness training and discussions of personal feelings and concerns, thz
Interns wovld become more sensitive 10 themselves as they interacted wiph
pzers, with learnsrs, and with the social system of the school,

The foci for thesc sessions were to emerge from the onegoing concerns
of ihe group. '

The spirit of the Human Relations Component was that of Combs, Jersild,

J0
and Rogers. Ve clearly suoscribed to the construct of "self as ingtrument"
in teaching. ‘'ence, the search for self-understanding was fundamental to
our planned programe

Over time, it becans apparent that the piresence of the three professors
was inhibiting candid interaclion among the Interns. Consequently, the
format of the component was modified. The New College studenis chose to
continue the Human Relations Component on their owm, for threc hours veekly.

As it harpened hecuever, these scssions soon took on a very different
character, and by the Spring sercster the stvdents were scheduling films,

rcsource pecple to speak on topics' of speciel intercst, etc. As a group

tiey had apporeridy devieleo from tro oftern polr oo tesi ol dntrospection
Howewer, advisement and poyercicpical co - T i ooooon oL

individual basis,

ERIC
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Study of Teachinp Comnonent,

Instruction in a system of Verbal Interaction Analysis was deencd
essential to developing the Tnternst! ability to identify and relate lhe
variables inveolved in teachinge Turtherrmore, it was viewed as fuwidas
mental to a teacher trainee in that. it provides cne with a tool fer cone
ctant and rencwed cerutiny of cne's ovm teaching throuvrhout his carcers

Therefore, during; the first two weeks of ihe Encountcr Yecar, students
spent approximately twenty-ceven classroem hours learning the Joyee Systeom

11
for Codirg Student and Teacher Commran’ caticonse

Theoretical and cperational understandings of Joycet!s five catepories
vere developed:
Sancticns
Information Yrocescing (Bloom)
Opinions
Structuring
Maintenance
The forrat of instructicn for this component included rcadings, dise=
cussion, observation and coding of transcripts, taped lessons and live
lessons in the public schoclse
At the conclusion of the instructional period each student was re-
ALLred TOo submiu Cue Gudle tepe recerainr ol S Lloodnioraetlio. Ciur il

!

irn t.ie scnool solt?

i o T bnpcce=pinute S€eroaoo Lo .

closing) of each tane were then coded b the students veins dihe Jdovee et ~-

“ — e - C mee o

ERIC
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and thirteen key indices were computeds. Subsequently, the students

"examinedltheir statistics in.theulight of coutempordry reseafch regarding

classroom climate, questioning, group dynamics, etc., each Iantern reacving

to his style as reflected by the indices. Students were then required
to prépare a statement of desirable change to which they would address

themselves in the coming months. Deriving from Joyce's belief that a

teacher should be capable of implementing a variety of learning environ-

-ments for different purposes and different children, our students were

encovraged to WflexM their teaching styles and explore new teaching

‘strategies,

As the Encountver Year terminated, students were again required to
prepére audio tépes of their interaction with learners. Subsequently,
they coded and computed the indices for this tape, and identified, ex=-
plﬁined and evaluated changes in their teaching styles from fhe first
to the second tapes |

Commentary

Recent legislation clearly indicates thal the days of designing
innovations in teacher education on the university level alone are over.
Presently, public school and university personnel, members of local
school boards and community representatives are collectively designing
and implementing teacher traiuing programs. Ine dew Coiiuge program
was designcd and executed by univerciiy pcrsonﬂcl alcnes A1l docinicile
making regarding the program!s development, and the bulk of,evaluatiqn

were done at the university level. The puvlic scueols acted on reccilvers -



their decision-=making and advisory powers werc smalle Recormendations.
and suggestions could be made, but generally, Cooperating Teachers were
not adequately trained in +he various program components to take on a
genuine role of supervision and training of our Internse In reality,
our Cooperating Teachers rcceived an "extra pair of hands" in their
classrooms in return for allowing our Interns to make flexible use of
timc and children tc execute their various university ascsipmmontes.

Naturally, had we ithe time and money for intensive training and
on-golrg inservice work for the Cooperating Teachers, or had they been
involved in our New College program development from thewmset, our
Interns would have benefited from more widespread supervisory contacte.

Also associated with our students!' field experience ic the fact
that a comprehensive study of the economic,; sociel and political prob-
lems of the school cormunities was not provided for. Such factors have
monumental influences on the children, on parent=teacher and teachere
vupil relaticnships, on curriculum, etce At Hofstra University, in
Hempstcad, Long Island, we are fortunate encugh lo have a wide variety
of educational settings within a reasonable distance of the campuse In
addition to suburban settinpgs, New York City is easily accessitle, pro=
viding a totally different kind of school structure - a large burcau-
cracy involved in exmloring ¢ - - .notized cornoinily COnlrcie

We did, however, place cur sit.ents ir varied setliu s Tor contract,
but had we built into the program an extensive investigaiion by the
Iuicrns of e corrmunstdics in wdch ey veoo e g o oo e

experience would have resultcds

ERIC

Aruitoxt provided by Eic:



-m-

Regarding the Models of Teaching Comnponent, and the-use of interaction
analysis, a major criticism often raised is that when we bréak down teach-
ing behavior in these ways we are being atomistic and mechanistice A sig-
nificant point raised is that in order to study teaching we MUST break it
down. What is equally important however, suggests Lindsey, is that we
remember to put it all back together afterwards = in obher words, inte=
grate the variables identified and examined. Attention was given to this
integration in the New College program in seminars and in individual cone
ferences with Intéms. ' |

In order to provide a balance between cognition and affect in the
program, ‘we included a Human Relations Componente. It was within this
component that we intendsd to explore the humanistic side of teachinge It
was to our dismay that regularly scheduled giroup mectings of this nature
waned by mid-year. However, some important revelations did octur early
in the year, and individual counseling continued for some of our students
throughout the programe. One young man in crisis from the onset utilized
our early seminars and individual counseling to explore his strained in-
teractions with children in the classroom. Based upon these sessions
which provoked self-inquiry and reflection, he withdrew from the ﬁrogram.

Another girl in the program. suffering from a severe visual handicap
and cxtremely low self-concept made progress in her search for self=

understanding via individual counseling initiated through our New College

programn.
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Related to the l¢dels of Teaching Component ic the question reparding
Just how many models  i1roinee can actually learn and actualize with
students in elementary school classroomse Stated in another way, we may
ask if all students are capable of learring and utilizing any type of mecdel.
Hunt's research on ratching models and learners provides us with sone
suggestions for program developrent, but little research is precently
available regarding the matching of models and teacherse One small scale

1
etudy conducted by Zcken 3suggest.s that there may be models wnich some
students will have great difficuvlty in actualizing successfilly. Having
received instruction in the theoretical bases of the Taba lodel of Ine
ductive Thinking, having gone through the instructional modules, having
practiced the model five times with some videotape feedback, only four
students in an N of 5 were rated successfully on this models Extension
of the study to larger samples and other models should be fruiiful in
deterrining if indeed there are models which a trainee cannot master, and
just what the realistic limits on a teachar's repertoire right be.

We know how important the theoretical base is if students are likely
to be adaptive ahd flexible in their use of the models., Supervision of
the Tnterns interacting with learners, and the units which they developed
in the content areas did reflect appropriate use of the models and judicicus
application to a wide variety of settingse.

At the conclusion of the Ernccounier TYear w2 raised some Quest.ino

regardine our prorram's previsien for cultiroticn of the Creative and Per-
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forming Art:se.- Although the resource people who developed twenty=five
hours of workshops were very talented and provided for exciting, highly
imaginative experiences, we found one intensve week of instruction in
the arts to be inadequate. The Interns as well expressew a similar cone
cern. We belicve that the affective areas, as well as the cognitive
areas, are developmental in nature and are worthy of ongoing considera=
tion. We believe tnat time should be utilized so thai the arts evolve
within a training program in ascsociation with tlie cogritive areas, as we
'

would hope to be the case within elementary school classrocomse In the

revised New College program we plan to restructure this component.,
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DIAGRAM 1
SCOPE AND SEQUENCE OF NEW COLLEGE EXPERIMENTAL 7'EACHER TRAIMING
PROGRAM
Freshman
Yeare-eeecmceamma Child Study |=====-- —=e=== [ Screening | ==-==| Ouhcr New
(approximately with field of studcnts College
exneriences ccurse work
Sophomore —
Yeare--eccceae- - Prilosophy of s=emceme=e | Children's | --=-1 Other New
(approximately) Education with literature Collere
visitations to with field course work
schools ' expericuces
Junior
ENCOUNTER™==============1 Clinical Field Experiences (32 weeks = 2 placements) ]
Year _
(approximately)

ocels of C(urriculum=~ Human Study of
Teaching Content Relations Teaching
Component Component Component Component
i
Concept Art \ Situational Headings
Forrations Assesse
Tabva Dance Tasks Interaction
Bruner Analysis
Drama Strength
Synectics and Peer teaching
Lange. Arts Sensitiv-
Group ity HMicro=teaching
Investigation Hath
_licle jusic CorLeings
| Playing .
Leading Geall oer
isessions
Science . !
H ‘Tndiviaual
; Social Studies ,coun.cilng
Senior
Year
(n-_ SroNirn pl.\,') -------- ——— - Nther Hele covr:cevork ]

Scenior Thesis -
scholarly research in Education and/or other major area of concentration
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